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Unit Topic

	The broad topic I will be addressing in this unit is United States geography.  I will be teaching students how to read and interpret different sorts of maps, including topographical, political, weather, and relief maps depicting the United States.  Students will be learning not only how to read political maps but also how to recognize other types of maps that share many different sorts of information.


Grade level

	This unit will be directed towards fourth graders.


Unit Goals

1. Goal 1:  Students will learn to read and interpret maps and incorporate them in their studies.

Connection:  Standard 6.6 (Geography) All students will apply knowledge of 
spatial relationships and other geographic skills to understand human behavior in 
relation to the physical and cultural environment. 
2. Goal 2:  Students will be aware of tools provided on maps (keys, legends, scales, etc) and will use them to interpret the information being presented to them.


Connection:  (from Standard 6.6) Building upon knowledge and skills gained in 
preceding grades, by the end of Grade 4, students will: 



A. The World in Spatial Terms



1. Use physical and political maps to identify locations and spatial 



relationships of places within local and nearby communities.




2. Describe and demonstrate different ways to measure distance 



(e.g., miles, kilometers, time).



3. Estimate distances between two places on a map using a scale of 


miles.
3.   Goal 3:  Students will learn about different landforms found on maps and  

will learn how these and other features help define  regions.

      Connection:  (from Standard 6.6)  Building upon knowledge and skills gained 
      in preceding grades, by the end of Grade 4, students will: 


B. Places and 
Regions



1. Identify the physical and human characteristics of places and 



regions in New Jersey and the United States (e.g., landforms, 



climate, vegetation, housing).
Unit Objectives

	Objective 1:  Students will be able to read and interpret maps, recognizing different regions and features of the country being studied.  These maps will include political, topographic, weather, regional, and relief maps.   
Connection:  Standard 6.6 (Geography) All students will apply knowledge of 
spatial relationships and other geographic skills to understand human behavior in relation to the physical and cultural environment. 



	Objective 2:  When presented with a map, students will be able to identify what type of map it is and what its purpose is, along with its practical application of each. Connection: NCSS theme of People, Places, and Environment and Science, Technology, and Society


	Objective 3:  Students will be able to use tools provided on maps to interpret the information being presented to them.  These tools will include keys, legends, scales, and compasses.
Connection:  (from Standard 6.6) Building upon knowledge and skills gained in preceding grades, by the end of Grade 4, students will: 



A. The World in Spatial Terms



1. Use physical and political maps to identify locations and spatial 



relationships of places within local and nearby communities.




2. Describe and demonstrate different ways to measure distance 



(e.g., miles, kilometers, time).



3. Estimate distances between two places on a map using a scale of 


miles.



	
Objective 4:  Students will be able to name and identify different landforms denoted on maps and  will be able to discuss how these and other features help define 

      regions.  In addition, students will be able to define new geography-related vocabulary.
Connection:  (from Standard 6.6)  Building upon knowledge and skills gained 
      in preceding grades, by the end of Grade 4, students will: 


B. Places and 
Regions



1. Identify the physical and human characteristics of places and 



regions in New Jersey and the United States (e.g., landforms, 



climate, vegetation, housing).



Procedures: 
Day by Day Teaching: Required materials are underlined.
Class organization is noted at the end of each day.
	Day 1 – 

Today, I will ask students what they already know about maps.  A series of questions will be discussed:

· What are maps?

· What can maps show?

· What sort of tools are used to read maps?

· Why are there different kinds of maps?

· What can maps be used for?

· Who makes maps?
· What land features appear on maps?

· Where can you find maps? 
Students will answer and discuss these questions amongst themselves with my guidance in an informal group talk. Students will take turns recording the answers on a graphic organizer on the board.
After figuring out what students already know about maps, I will hand out a worksheet asking students to inquire about what they want to know about maps.  Students will be asked to come prepared the next day with one new fact about maps that they have discovered through brief research.  If students cannot think of anything they truly want to learn about maps, it will be their goal to find one interesting fact or aspect about maps that might help another disinterested person find interest in the subject.
Students will be working in a large group for discussion and on an individual basis for exploration.  If students prefer, they may work together with a partner for their research, though each student should have an individual topic to share with the class. 


	Day 2 – 

Once again, the class will form the informal discussion group, and each student will share with the class the one interesting fact about maps that they learned the previous night.  

After the sharing session is complete, I will hand out to each student a political map of the United States.  Students will be asked to identify what features are depicted on the map by raising their hands and sharing with the class. I will teach students about the features and identifying characteristics of political maps. 
I would begin by discussing with the students how their neighborhoods and community make up a town that is a political entity in and of itself.  We would then examine how these entities grow and expand as we look at counties, states, regions, countries, and continents, while still maintaining focus on the United States.
Students will be working in a large group for discussion and instruction.


	Day 3 –
Today, students will watch a movie segment that explores different types of maps, including topographic maps, weather maps, regional maps, and relief maps.  
After the conclusion of the movie, students will complete a handout that will demonstrate their understanding of the purpose and identifying characteristics of each sort of map.  Students will first complete an objective identification section of the handout, but then go on to a more creative second part that will ask them to create two different kinds of maps of their classroom.
Students will be working in a large group for instruction and then on an small group basis for application.


	Day 4 –

Today, students will learn about regions of the United States, coinciding with a portion of their social studies textbook.  They will complete a lesson (attached) that will discuss key terms like region and belt.

At the conclusion of the lesson, as noted, students will complete an assessment worksheet that will allow them to ascertain their grasp of new skills and concepts.

Students will be working in a large group for review and instruction and on an individual basis for exploration and assessment.


	Day 5 –  

Today, students will focus on the tools used to read maps.  I will focus mainly on keys, legends, cardinal directions, scales, lines of latitude and longitude, and time zones.

After explaining and demonstrating on the classroom map what each feature is, I will take the students to the computer lab, where Google Earth is installed on each computer.  The students will be instructed on how to use the application and will be asked to use the program to find 5 locations of my choosing.  After they have done so, they will be given freedom to explore the program (and Earth) on their own.  They will be asked to note in particular the ways that the program utilizes and displays the tools we examined in the first part of class.
Students will be working in a large group for instruction and on an individual group basis for exploration.



	Day 6 –

I will teach students about landforms depicted on maps.  I will ask them to discuss, as a class, which landforms appear on maps and which do not.  I will ask for their thoughts and ideas on why this is so.

After students have come to an understanding of what landforms can be shown on maps and have seen several examples for themselves, I will ask students to create a map of an imaginative neighborhood as they think it might appear on a relief map.  Students will work in pairs, and will be asked to demonstrate their knowledge of landforms as they create their fictitious location.
At the end of the exploration time, the pairs will share their creation with the pair closest to them and explain why they created what they did.  I will be moving about the classroom to observe their sharing and to ascertain that students are on target as far as their grasp of concepts goes.

Students will be working in a large group for discussion and instruction and on an pair/pair-share basis for exploration and application. 


	Day 7 – 

I will review with students many of the terms and concepts they have learned about maps and map reading over the course of the past week.  As a full class, I will discuss with students what different uses maps have, and how they are used in their surrounding communities and the world.  

Students will view a portion of a video that explores the different practical applications of maps.  At the conclusion of the video, I will review with the students once again the most critical of concepts, and inform students that there will be a unit test the following social studies class period.

As a class, the students and I will formulate a study guide that will help students to focus upon important information for reviewing purposes.

Students will be working in a large group for review, discussion, and instruction.



	Day 8 – 

Today, students will take a test that will cover each topic discussed throughout the unit, including:

· Different types of maps

· Different uses for maps

· Landforms

· Regions

· Map tools (keys, legends, etc)


The test will be composed of objective multiple choice questions, map questions that require the use, interpretation, and analysis of a provided map, and short essay questions to reflect understanding.


At the conclusion of the test, students will each be given large, blank cookies cut in the shape of the United States.  They will be given frosting and candy to use to decorate their “map” and denote whatever geographical features they see fit.  This fun (and tasty!) final geography activity will bring the unit to a close on a silly but positive note.


Students will be working on an individual basis for assessment and application.




Assessment: 

Students will be graded based upon a number of factors throughout the unit.  Students will be expected to complete assessment handouts and assignments throughout the course of study.  Some assignments, as noted above, are very objective and standard in nature; others are more creative and require that students apply their knowledge to a greater extent.  The daily assignment grades will be based on a 10 point scale.  In total, this assessment portion will equal 35% of their final grade for the unit.
I will also be grading students based upon their participation in these lessons.  Though geography can be viewed as a dry subject by some, if all students are eager to participate and learn new things, the unit will be fun and exciting.  I will give students a daily participation grade, based on a 5-point scale.  No points will be given to a student who does not participate at all; five points will be given to students who are eager and active learners who contribute to large and small group discussions.  In total, this participation portion will equal 30% of their final grade for the unit.
Their final assessment on the last day of the unit, which is a traditional test, will be composed of objective multiple choice questions, map questions that require the use, interpretation, and analysis of a provided map, and short essay questions to reflect understanding.  This will allow me to see how much of the content students have internalized to the point that they are able to retrieve it on a long-term basis.  Although we will have reviewed for the test as a class, students will be asked to remember information addressed in previous weeks.  In total, this final assessment will equal 35% of their final grade for the unit.

SAMPLE LESSON PLAN – DAY 4

Title of Lesson: 

Illustrated Geographic Glossary
From a Unit on: 

United States Geography

Objectives:

1) After the completion of this lesson, students will be able to define new geography vocabulary through the use of a self-created illustrated glossary.
2) Students will be able to use reference sections of their textbooks in order to compile and research information.

Purpose/Rationale:
a) In this lesson, I will be showing students that there are creative ways to learn vocabulary that do not strictly rely on them copying definitions from a textbook.  In this way, students will be able to identify vocabulary and incorporate it into their speech and writing without it being a tedious chore.  Students will, in particular, learn about regions in their country and understand why their country has these divisions.  My teaching will also review and reinforce other geographic vocabulary relevant to this topic that is critical in further social studies lesson.

b) I am teaching this lesson to the entire class and then giving students application time in order to complete collaborative group work.  I am working with the entire class when covering reviewing vocabulary and concepts that have already been covered.  Students will then work in groups to further their learning and grasping of new vocabulary.  At the conclusion of the lesson, the students’ final product and their ability to share and explain how they created it will all me to ascertain the amount of learning and understanding that has taken place.

c) I will be discussing with the students terms that appear within the context of their geography unit in their textbook.  In this first preliminary usage of their “picture glossaries,” students will be focusing in particular on vocabulary related to regions.
d) STANDARD 6.6 (GEOGRAPHY) ALL STUDENTS WILL APPLY KNOWLEDGE OF SPATIAL RELATIONSHIPS AND OTHER GEOGRAPHIC SKILLS TO UNDERSTAND HUMAN BEHAVIOR IN RELATION TO THE PHYSICAL AND CULTURAL ENVIRONMENT.
Building upon knowledge and skills gained in preceding grades, by the end of Grade 4, students will:
B. Places and Regions
1. Identify the physical and human characteristics of places and regions in New Jersey and the United States (e.g., landforms, climate, vegetation, housing).

Materials and Resources:

Geography textbooks


White 8.5x11 paper


Crayons


Colored pencils


Markers


Magazines


Newspapers


Gluesticks

http://ofcn.org/cyber.serv/academy/ace/soc/cecsst/cecsst120.html
Procedure:

Step 1 – Introduction

a)  Vocabulary from the lesson before will be reviewed; the instructor will show students pre-selected, abstract images and ask students, in small groups, to decide what concept or term each image depicts or represent.  Students will discuss their ideas amongst themselves and then explain to the class their conclusions and how they reached them.

b)  After the old vocabulary is reviewed, new vocabulary will be introduced- the correlating text introduces the terms economy, goods, services, and belt.  
Step 2 – Application
a) Students will work in small groups of 2-4 to create an illustrated glossary of geographic terms.  Each group of students will be given one of the new vocabulary words listed above, and will be asked to choose one other word from the back of their textbooks that they think is related to their assigned word.  In effect, each group will be responsible for two definition pages.
b) Students will then receive one sheet of white paper per term and define the term at the bottom of the page.  The majority of the paper will be filled with what they will create next- a colorful, illustrative drawing that shows what their term means.

c) Students will be given the choice to use colored pencils, crayons, markers, or other utensils provided within the classroom, in addition to clippings from classroom newspapers or magazines.
Step 3 – Closure and Assessment

a) Once each group has completed their pages, each group will receive five minutes during which they will be asked to share their term with their fellow students and explain why they chose to illustrate it as they did.  This will be the assessment portion of the lesson; students will need to be well-versed in what they have learned during this lesson in order to present it and to answer any questions fellow students might ask.
b) At the conclusion of all presentations, students will hand their pages in to the instructor who will then combine and photocopy them for each student, allowing them to have a starter-glossary to build upon throughout the year.  This exercise can be repeated during any unit until the end of the year, when each student will leave with a personalized illustrated social studies glossary.
Modifications to lesson for diverse learners:

Students with learning disabilities that have difficulty with fine-motor skills will 
be delegated a role within their group that does not require writing or drawing.  
This could be a facilitator, a researcher, a presenter, etc.
Students with difficulty reading will be assisted by either the instructor or his or 
her peers when researching for this lesson.

Students with difficulty decoding verbal instructions will be given written 
directions. 
Assessment:

Students will be assessed via their presentation to the class at the conclusion of 
their group work.  They will be graded upon this criteria:



Everyone speaks in the group.  


 1
2
3



Presentation explains terms chosen and definitions.   1
2
3


Illustrations are clear and understandable.   

 1
2
3


Students are clear/are able to answer questions.   
 1
2
3

A maximum of 12 points are possible.  The grading scale is as follows:



11-12 = A



  9-10 = B



    7-8 = C



    5-6 = D


  4 and below = F

